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Abstract 
The lifelong learning a reality by the European Commission defines lifelong learning as all learning activities undertaken 
throughout life, with the aim of improving knowledge, skills and competences within a personal, civic, social and/or 
employment-related perspective. The aim of this article is to review the effect of factors that cause globalisation on behalf of 
education and inter-cultural relations within the context adult education between Turkey and European Union Countries. In 
addition, the effects of globalization on adult education are considered through making conceptual analysis of the social change 
in educational concept. 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
Over the past decades, there have been important shifts in policies for adult education and lifelong learning in 
many countries around the world. Although lifelong learning duration was seen as a personal good and as an 
inherent aspect of democratic life in the past, it is increasingly understood in terms of the formation of human capital 
and as an investment in economic development. The trend towards a ‘learning economy’ can be discerned in many 
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countries and is particularly prominent in the countries of the European Union. And it is also a central board in 
European policy on lifelong learning (Fredriksson, 2003; Biesta, 2006). 
In fact, the strength of adult education is a wide range of domains in our life and takes place in variety of settings 
from the family up to the work place and places of worship to media (UNESCO, 1997). Adult education provides 
many opportunities for people to develop new interests, improve their confidence and well being, support their 
children’s learning and interact positively with people come from disparate backgrounds. Furthermore, it offers 
personal choice, personal responsibility and personal improverment.  Adult learning is the most diverse of the 
lifelong learning sectors, and national adult learning systems are complex and heterogeneous. The adult learning 
sector in Europe is vast, fragmented, diverse and different from one Member State to another. In this work a review 
in comparing the effect of factors in the context of adult education between Turkey and European Union Countries 
are evaluated. 
2. Adult Education in Turkey 
Turkey is a developing country which is strategically located at the gateway of the three continents; Europe, Asia 
and Africa and it is also a bridge and play an important role geograpohically, socially and culturally between the 
Europe and Asia. It has a land area of 780.580 km2 with 72.5 million population and about half of the population is 
over the age of 28.8. There is still partial objection among some European countries against to full Turkish 
membership of the EU, however, she has been accepted as a  “candidate state” to full membership in 10-11 
December 1999 by the European Parliament after the Helsinki Submit (Duman, 2002). 
Turkish education system is divided into formal and non-formal education and the main responsible body is the 
Ministry of National Education (MoNE). The main providers of adult education offered by the MoNE are Public 
Education Centres (PEC), and Vocational Training Centres (VTC). All these programmes are provided under the 
supervision of MoNE and their curriculum, acceptance requirements, standards, duration and certification, etc. are 
subject to the approval of the Ministry. Additionally, in recent years universities have started running lifelong 
learning centres that offer courses, vocational certificate programmes, and in-service training programmes. Each 
year, over 5 million people attend adult education activities in Turkey. According to Turkstat indicator (2008), there 
are about 14.000 educational personnel in public provision, and about 70.000 educational personnel in private adult 
education institutions in Turkey. The numbers of academicians who have academic credentials in adult education, 
unfortunately is not satisfactory. Therefore, professionalization of adult educators is still an important issue in 
Turkey (Unluhisarcikli, 2008; Miser, Ural & Unluhisarcikli, 2013). 
 

















2007 2012 2007 2012 2007 2012 2007 2012 
Total 5.8 8.3 13.9 15.4 17.1 20.4 2.6 3.3 
Settlement Place 
Urban 7.2 10.1 15.0 17.8 19.1 23.9 3.1 4.0 
Rural 2.6 4.1 11.2 10.1 12.5 12.6 1.3 1.6 
Sex 
Male 7.2 9.8 17.3 17.5 21.4 23.7 3.2 3.6 
Female 4.5 6.8 10.5 13.4 13.1 17.2 2.0 3.0 
Age group 
18-24 24.5 33.9 26.0 26.7 39.7 46.6 10.7 14.1 
25-34 5.5 9.6 18.0 20.9 21.1 26.9 2.4 3.5 
35-54 0.8 2.0 11.6 14.4 12.0 15.6 0.4 0.8 
55-64 0.1 0.2 4.4 5.4 4.4 5.6 - 0.0 
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65+ - 0.0 1.2 1.4 1.2 1.4 - - 
Education Attained 
Not completed school 0.3 0.7 2.1 3.3 2.3 3.9 0.1 0.1 
Primary school 0.4 0.9 6.4 8.0 6.7 8.7 0.1 0.2 
Primary education and junior high school 5.8 12.4 13.8 14.4 18.1 23.2 1.5 3.6 
General high school 22.3 24.2 28.8 26.2 41.2 40.2 9.9 10.2 
Vocational or technical high school 15.1 17.4 27.7 26.6 35.4 36.5 7.4 7.5 
Higher education 12.1 16.3 39.0 40.0 44.9 48.4 6.3 7.9 
Labour Status 
Employed 5.2 7.7 20.1 21.1 23.1 26.0 2.3 2.9 
Unemployed 10.3 13.1 27.6 19.2 31.5 26.6 6.4 5.8 
Source of Data: TÜİK (2013). (The Turkish Statistical Institute) Adult Education Survey, 2012.  No: 15865. 31 July 2013 document retrieved 
May 2014  from  http://www.turkstat.gov.tr/PreHaberBultenleri.do?id=15865. 
 
In 2012, participation rates for those who are 18 years old and over constituted 20,4% of formal or informal 
education and training. This rate was 17.1% in 2007. Formal or non-formal education participation rate is 23.9% in 
urban and 12.6% in rural areas. 23.7% of male an 17.2% of female have participated in formal or non-formal 
education. Participation rates for those who only take part in non-formal education are 15.4% in Turkey, 17.8% in 
urban and 10.1% in rural. Most of the active participations in formal or non-formal education and training is the 
participation of higher education graduates with 48.4% of rate and the 18-24 age group with 46.6%. Participation 
rate is 26.0% for employed group while it is 26.6% for unemployed. In Turkey, most of the active participation in 
non-formal education and training is the participation of higher education graduates with 40.0% and the 18-24 age 
group with 26.7% (The Turkish Statistical Institute, 2013). 
3. Adult Education in European Union Countries 
There is a propensity to invest in training and, when we take into account uncertified training, it is clear that there 
is much more investment than current studies would suggest. Nevertheless, research findings on participation are a 
significant indicator of the efficiency of the growth of skill quality in Europe. The most consistent differences that 
create inclusion or exclusion and exceed the weight of any other factor, are the territorial ones (Figure 1). An 
individual in a poorly performing country can have a chance of accessing adult and continuing education as much as 
30 times less than those living in top performance countries (European Union, 2013a). 
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Figure 1 shows and compares the total adult education participation in Europe and Turkey. We can see the numbers 
of participants between 25 to 64, but there is no data about France and Iceland. The countries having the highest 
participation rates are Denmark, Finland, Sweeden, Norway and Switzerland. The countries having the highest rate 
eg Denmark, the rate is about 32 million. The country having the second highest rate is Switzerland with the rate of 
about 30 million. There are 31 counrties having participation rates in Europe.  When we compare Turkey with the 
other countries, Turkey has about 3 million participants in 2013 and considering the population of Turkey such adult 
education rates are not satisfactory. 
Moreover, adult and continuing education has the dual function of contributing to employment and economic 
growth as well as responding to broader societal challenges, particularly promoting social cohesion. Companies and 
families support important investments that have ensured significant growth up to now in both skills and the ability 
of the European population to innovate. Thanks to this commitment, Europe today has a wealth of organisations 
specialising in adult and continuing education. Adult and continuing education play a critical role in ensuring 
Europe to cope with the phenomenon of educational exclusion, which, repeated year after year, generation after 
generation, undermines social cohesion and restricts the growth of employment (Eurostat, 2014; European Union, 
2013b). 
 
Figure 2: Participation rate in Europe and Turkey from 1992 to 2013 (aged 25 to 64) 
 
When we look at Appendix A, it can be seen that Turkey’s programme started in 2006 but many countries started 
from 1992. In 2006, Turkey’s rate was 1.8 and in the next seven years the rates increased gradually eg. Up to 3.8. 
Although there is continuing increase with years, this rate is not even close to many EU countries. Statistical data 
relating to human resource development in terms of education and training shows that in 2009, the European Union 
counted around 76 million adults who had not reached the level of upper secondary education. This group included 
around 23 million adults who had not completed any formal education beyond the level of primary education. Yet, 
there are very different patterns of adult educational attainment in European countries. This indicates that European 
countries face very different challenges in providing compensatory formal lifelong learning opportunities (European 
Union, 2013a).  
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4. Conclusions and Recommendations 
The general objectives and overall direction of adult education and training policies in all countries show broad 
similarities, while substantial differences may be observed in immediate priorities and in approaches, methods and 
instruments by which objectives are being pursued.  According to analysis results; the following 
conclusions/recommendations can be summerized for adult education:  
x The number of program areas and courses relating to the service and industrial sectors can be increased in 
order to contribute to an increase in the qualified mid-level workforce. 
x The quality of formal adult education should be improved by conceiving it as part of the adult education 
system. 
x Internet-based adult education and informal learning opportunities should be given attention and be 
supported. 
x A national adult education data bank should be constructed and the reporting of data from adult education 
institutions should be improved.  
x All efforts in adult education should be made to develop the programs, plans and evaluation system by 
getting experts. 
x Adult education should address the needs of the marginalized populations. Especially women should be 
considered to be among the most marginalized. 
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